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Until recently, higher education has been characterized by a separation between academic and religious pursuits.  There are a variety of reasons for this trend including a growing commitment to scientific or research-based approaches to knowledge.
  In addition, the role of faith and spirituality in college student development has not only been absent from student development theories, but has also been largely ignored by professionals within the field of student affairs.
  In recent years, however, increasing attention within higher education has focused on the importance of acknowledging faith and spiritual development along with academic and career development.  The role of faith and spiritual development is not only an important part of the mission of higher education to address the whole person,
 but recent surveys also suggest that the majority of college students have a strong interest in religious and spiritual matters.

     
One particularly important aspect of faith and spiritual development in the context of higher education is its connection to the process of developing a sense of meaning and purpose in life, a process commonly referred to as vocational development.  Questions about life meaning and purpose often surface during the college years as students consider issues associated with personal identity, faith beliefs, and career options.  Many authors have argued that higher education can, and should, play a central role in helping students to discover and pursue their vocational callings.
  

Both Parks
 and Fowler
 describe the significance of the mentoring community in the development of students’ vocational calling.  Faculty on college campuses can play a key role in stimulating and nurturing students’ vocational development through their leadership and mentoring roles.  Despite the potentially important role of faculty in student vocational development, however, very little research has examined either how faculty view their roles as vocational mentors or how faculty conceptualize and experience vocation in their own lives.  One exception is a survey conducted by the Astins
 which found that although faculty were generally enthusiastic about discussing issues of meaning, purpose, and spirituality, they felt little institutional encouragement or support for such discussions.  

To date, we know of only one study that has examined how faculty conceptualize and experience vocation in their lives.  Narloch
 interviewed a random stratified sample of 45 faculty members regarding their understanding of the concept of vocation.  The majority of faculty conceptualized vocation from a traditional perspective, defining vocation narrowly as one’s occupation.  Only 14% of faculty conceptualized vocation as involving multiple roles such as occupation, family, and service to others.  In terms of describing the process of vocational discernment, most faculty (39%) viewed discernment as a passive process whereby one’s vocation is determined by outside forces (e.g., fate, being called by God).  The method used in this study, however, was limited due to the small sample of faculty who were interviewed, the nature of the assessment (e.g., only three interview questions were used), and the lack of attention to potential gender differences.

This paper describes the findings of a research project involving university faculty members’ discernment and living out of vocation, sponsored by the Lilly Endowment’s Theological Exploration of Vocation project.  The research design included an accumulation of both quantitative and qualitative data assessing concepts of vocation, personal experiences of discerning vocation, and personal bridges and barriers experienced while pursuing one’s vocation along with potential gender differences in faculty responses.  Anonymous responses to survey questions were used to obtain objective, quantifiable data relevant to the processes of vocational discernment and action.  Our research was also inspired by Frederick Buechner’s insight that all theology is autobiography.
  Thus, another effective way to understand how faculty members discern and act upon their faith and calling is to hear their stories and self-reflections.  Analysis of autobiographical writings focusing on faith and calling within faculty members’ teaching, scholarship, and leadership roles was also used as a qualitative source of information relevant to the processes of vocational discernment and action.

Methods and Procedures

The Faculty Sample

     
The quantitative assessment included an invitation to 144 faculty members to complete a survey on vocational discernment and action.  Of those invited to participate, 75 faculty members did so for a response rate of 52%.  The qualitative assessment included an invitation to 77 faculty members to complete an autobiographical essay as part of a seminar designed to integrate faith, learning, and vocation.  Of those invited to participate, 50 faculty did so for a response rate of 65%.  The mean age of participants for the survey was 47.7 years of age, whereas the mean for the essay respondents was 41.04 years of age.  Additional demographic characteristics for each sample are displayed in Table 1.

Assessment Procedures

     
The quantitative assessment included a 75-item survey that assessed faculty members’ definitions of vocation, personal experiences of vocation, barriers to vocational discernment and action, and sacrifices associated with living out one’s vocation.  Respondents indicated the degree to which they agreed with each statement using a 5-point likert scale ranging from “not at all” to “very much.”  

     
The qualitative assessment included autobiographical essays from fifty faculty members who attended seminars designed to integrate faith, learning, and vocation.  Faculty were asked to write self-reflective vocational essays focusing on:  1) the words they have received in written form and through mentors who have offered guidance in seeing God’s hand at work in their lives, 2) the turning points in their lives that have shaped and clarified their vocational paths, and 3) the barriers, distractions, and tensions they have experienced in pursuing their vocational calling.

Quantitative and Qualitative Assessment Results

We have divided our summary into four sections.  The first part deals with the ways that faculty members define vocation and determine its boundaries of application, including the extent to which each of the following areas play a part in defining one’s calling:  occupation/career (especially teaching and scholarship), marriage, parenthood, friendship, church, community, and service to others.  The second part of our analysis covers the area of vocational discernment.  Here we consider how faculty discern their life calling with particular attention paid to mentoring relationships and the turning points that they encounter in their vocational discernment journey.  The next portion of our summary investigates the kinds of barriers and distractions that faculty members encounter in living out their discerned calling.  The barrier categories include demographic, personal, interpersonal, environmental, and sacrificial.  Finally, our analysis examines the differences in vocational definition, discernment, and barriers as a function of faculty member gender.

Definition and Scope of Vocation

 Secular perspectives generally define vocation as one’s work, career, or occupation.  By contrast, Christians often view vocation in a spiritual context, as a calling from God.  God calls one “with a holy calling, not according to our works, but according to His own purpose and grace” (2 Timothy 1:9).  This holy calling refers to hearing and understanding God’s voice and then obeying the summons given.  Discussions about vocational calling often distinguish between various types such as professional service (e.g., work/career), leadership within the church, and a more general calling to the religious life.
  A distinction has also been made between secret vocation and corporate vocation.
  Secret vocation refers to one’s calling as related to one’s personal life (e.g., friendship, marriage, etc.) while corporate vocation refers to one’s calling as related to a career of service.  Vocation, broadly defined, refers to one’s lifework, which includes any human activity that gives meaning, purpose, and direction to life.
  So, the concept of vocation transcends job or career to include vocational callings related to friendship, parenting, marriage, church membership, and community involvement.
  Vocation refers to the whole of life, the personal as well as the professional realms of being.
  

To evaluate faculty members’ conceptions of vocation, the percentage of faculty responding to survey items assessing this dimension was examined and these values are displayed in Table 2.  The results suggest that in terms of defining vocation, faculty generally conceptualize vocation in terms of their profession, life purpose, and God’s will for their lives.  The majority of faculty, for example, responded with “a lot” or “very much” when asked if they agree that vocation refers to job/career/profession (82%), one’s life purpose (92%), and God’s will for one’s life (82%).  Faculty were less likely to view vocation in terms of formal ministry activities as 30% responded with “not at all” or “a little” to this item.  Most faculty members did not believe that one’s vocation depends on one’s gender (69%).  In addition, faculty members included personal aspects of their lives as part of their vocations:  a majority (62%) included marriage, an even larger number (70%) included parenthood, and close to half (42%) included friendship in the scope of vocation.  A significant minority responded with “not at all” (8%-10%), however, to these categories.  When asked about the relationship between service and vocation, most faculty members, to some degree, conceptualized vocation as always involving service or benefit to others (91%). 

Many great spiritual writers rely on autobiography to describe their theology as well as their faith. Frederick Buechner writes:  “At its heart most theology is essentially autobiography. Aquinas, Calvin, Barth, Tillich, working out their systems in their own ways and in their own language, are telling us the stories of their lives”.
  Thus, it is fitting that we incorporate autobiographies in order to measure the vocational discernment and action of university faculty members as they reflect on their lives as scholars and teachers.  Indeed, to be a scholar is to have something to say. Furthermore, to be a Christian scholar is to have something to say for or about God from having heard God’s voice.  This is our “Ephesian” work,
 prepared in advance for us to do.  He calls us to live out our faith in our relationships, jobs, communities, and churches.  He pours out his blessings in our lives, making us in His image so that we spend our lives listening to His voice and acting in obedience to its truth.  

These stories illustrate how individual faculty members define the boundaries of God’s call.  One faculty member said, when speaking of the definition of vocation: “Both my spiritual heritage and my professional identity as a scholar lead me to cast my personal sense of vocation in terms of a biblical text.  Specifically, I find myself called by Deuteronomy 6:4-5, known as the shema: “Listen, Israel: There is no god except the Lord your God. Love the Lord your God with your entire heart, your entire self, and your entire ‘muchness’ (my translation).  Thus the most concise expression of my calling is that I am called to love God with everything I am and have. Loving God is my vocation.” This faculty member applies the shema to helping students develop “a greater intellectual capacity with which to love God.” 

Another faculty member wrote: “Since teaching and scholarship is autobiographical, only someone whose autobiography meaningfully includes God as a primary actor will be capable or inclined to be a witness of faith in the classroom or in scholarship.”  Thus, God is both the source of the call and the direction toward which vocational action is focused.  


The Process of Discernment

Very little empirical work has examined the nature and processes associated with vocational discernment.  Authors writing about the topic of vocation frequently focus on the role of faith as being responsible for the development and understanding of an individual’s vocational calling.
  By comparison, our work demonstrates that faith and vocation formation are mutually dependent processes.  As one’s faith develops and evolves, so does one’s vocational story and vice versa.  Faith and vocation development represent the same interwoven journey.

Kant states that whole interest of both practical and speculative reason is to be found in addressing the three questions of the moral life: “What can I know? What ought I to do? What may I hope?”
  These questions, respectively, reflect on past discernment, present action, and the role of faith that looks toward the future of one’s life.  Thus, theologically, these flow into a single vocation question:  What does God call me to do with my life?  The moral life of calling is about both discernment and action, concepts that are intertwined throughout one’s life.  Farnham et. al. describe the discernment process in terms of the whole person: “The ability to discern comes from living the life of the Spirit, a process of growth involving an ever greater integration of desires, feelings, reactions, and choices with a continuing commitment to abide in Christ.”
    
    
To evaluate faculty members’ personal experiences of vocation, the percentage of faculty responding to survey items assessing this dimension was examined and these items are displayed in Table 2.  Of the faculty surveyed, 97% indicated that they had a strong sense of their own personal vocation and indicated that to some degree their own vocations include serving others in need (99%).  Faculty generally believed that their personal sense of vocation developed from personal interests or skills as well as a sense of God’s will for their lives (90% and 84%, respectively, endorsed these items “a lot” or “very much”).  Faculty were also likely to indicate that significant life experiences or the influence of others affected their personal sense of vocation (75% and 73%, respectively, responded with “a lot” or “very much”).  When asked which areas of their lives are influenced by their personal sense of vocation, most faculty endorsed occupation/career (97% responded “a lot” or “very much”).

Examination of the faculty essays also suggests the importance of the influence of others along the vocational journey, as identified by the faculty members in the role of mentors in discerning their vocational callings.  Parker Palmer says this about mentors:  “The power of our mentors is not necessarily in the models of good teaching they gave us [...] Their power is in their capacity to awaken a truth within us, a truth we can reclaim years later by recalling their impact on our lives.”
  Friendships that serve as mentoring relationships are especially important in the academic life, as stated by Mary Rose O’Reilley:  “In academic culture most listening is critical listening.  We tend to pay attention only long enough to develop a counterargument; we critique the student’s or the colleague’s ideas; we mentally grade and pigeonhole each other.  In society at large, people often listen with an agenda, to sell or petition or seduce.  Seldom is there a deep, openhearted, non-judging reception of the other.  And so we all talk louder and more stridently and with a terrible desperation.  By contrast, if someone truly listens to me, my spirit begins to expand.”

We need each other. It is part of our calling to be mentors and to be mentored.  Good friends are like good counselors – they listen and advise.  In their autobiographies, faculty members most often mentioned family members and teachers as significant mentors.  One faculty member wrote about a grandmother’s influence: “Throughout my life, my grandmother wrote several letters to me.  In almost every one she included the following verse, from II Timothy 2:20:  ‘In a large house there are not only articles of gold and silver, but also of wood and clay; some are for noble purposes, made holy, useful to the Master and prepared to do any good work.’  This advice gave me a sense that I was called by God to do important things.”

Another measure of vocational discernment is an awareness of spiritual turning points in the journey.  In this regard, Gordon T. Smith writes: “At each transition [of life] we wrestle with fundamental matters of faith. As young adults we choose a faith of our own to give purpose and direction to our lives. In midlife we trust God with the character and meaning of our lives when we are not all that we hoped we would be; we learn to trust God in the midst of our limitations.  In our senior years we find that the only way we can let go is through a fundamental faith in God, a God who is bigger than our work, our career and our ministry.”

Turning points in discerning and living out the vocational journey were described by many of the faculty as times of heightened spiritual clarity and intellectual passion.

One faculty member wrote about a pivotal summer during the undergraduate years: “One night I went to the Seminary library and checked out every single one of Mark Noll’s books.  My search then spread and I was also introduced to George Marsden and Nathan Hatch.  Without even knowing them, these guys became my heroes: faithful Christian scholars who wrote on historical subjects of great interest and relevance to the contemporary church.  These were the scholars in whose footsteps I wanted to follow.” And so this professor of history has done that, focusing scholarly work on American religious history, all because of an exposure to these models of integrated Christian scholarship.

A second faculty member described a crossroads moment in the disciplinary transition from chemistry to English: “All of my science courses seemed like work; all the literature courses seemed like play. On Thanksgiving holiday, I had to work through some heavy-duty equilibrium problems for my quantitative analysis chemistry course, and I was to read Thornton Wilder’s Our Town for my American literature course.  The power of the play overwhelmed me.  I didn’t know it then, but I was feeling the difference between what Thomas De Quincey called the literature of knowledge and the literature of power.  And I began to think, ‘Something is wrong here.  Why am I competent in but so unmoved by my major, and why do plays and stories and novels and poems move me so?’”  This English professor now teaches and conducts scholarly work at the nexus of vocation and avocation.

In effect, these turning points are academic conversion experiences that bring about rebirth in soul and mind. They represent the living out of each person’s shema. Thomas Merton described the aftermath of his own conversion experience in a similar vein:  “After that I walked out into the open feeling as if I had been reborn, and cross the street, [...] I sat outside, in the sun, on a wall and tasted the joy of my own inner peace, and turned over in my mind how my life was now going to change, and how I would become better.”

Barriers to Living out One’s Vocation

Beyond discernment is movement. Beyond comprehension is pursuit.  Calling is not simply a mental process, it demands our service, and in so doing, it requires that we enter as actors in a frail, broken, suffering human world.  Several authors describe potential barriers that may retard vocational pursuit and development.  Potential barriers might include negative emotions (e.g., fear), emotional problems, greed, lack of self-knowledge, or lack of spiritual development.
  Other potential barriers might include undue influence by authority figures (e.g., parents) or social pressures such as gender stereotypes.  Anne Lamott describes her own barrier-laden calling: “On the day I was born, I think God reached down and said, ‘Baby girl Annie, I am going to give you a good brain and some artistic talent and a sense of humor, but I’m also going to give you low self-esteem and hat hair, because I want you to fight your way back to me.’”
  God gives us lives that contain difficulties, so we will fight our way back to him, and in so doing, we draw from His strength and character.
To examine potential barriers and sacrifices that faculty members experienced related to their vocational calling, the percentage of faculty responding to survey items assessing these dimensions was examined and these results are displayed in Table 3.  In terms of demographic factors, relatively few faculty members responded that they had experienced such factors as barriers to their vocations.  Most faculty members reported that age, gender, ethnicity, education, and income were “not at all” experienced as barriers (47-69%).  

Faculty were asked whether any personal attitudes or emotions interfered with their ability to pursue their vocations.  Of the options provided, faculty members were most likely to endorse the following personal characteristics as barriers “a lot” or “very much”: self-doubt (31%), need for personal control (27%), selfishness (26%), and fear (23%).  Faculty were also asked whether the views and opinions of others had interfered with their ability to pursue their vocations.  In general, faculty did not endorse interpersonal barriers to a great degree.  The majority of faculty indicated that interpersonal interactions, such as those with family members, friends, and colleagues, did not serve as barriers to their vocations (53%-78% responded with “not at all”).  

In terms of various potential environmental barriers, the majority of faculty indicated that neither gender, race, physical limitations, church traditions, nor pressure/desire to get married served as barriers to their vocations (62%-85% responded “not at all”).  Faculty were more likely, however, to endorse as barriers items aimed at financial circumstances.  Approximately one quarter of faculty, for example, indicated that concerns about supporting their standard of living had at some point interfered with their ability to pursue their vocations.  Survey responses also indicated that faculty viewed raising children and other family responsibilities, to some degree, as barriers to their vocations.

Faculty were also asked to report on the degree to which they experienced various sacrifices associated with pursuing their vocations.  Faculty were most likely to indicate salary as a sacrifice associated with their vocational calling (34% responded with “a lot” or “very much”).  Responses also indicated that faculty sacrificed time with family and friends as a result of pursuing their vocations (21%-31% responded with “a lot” or “very much”).  Faculty also reported that career advancement or promotion and desired geographical location were sacrifices (26% and 23% responded with “a lot” or “very much,” respectively).  The majority of faculty did not report that getting married and having children, approval/acceptance/support of family or friends, or health were sacrifices associated with their vocational callings (55%-88%).

Responses from several faculty autobiographies confirm the presence of barriers along their vocational journeys.  One young faculty member who experienced a rough start in the professoriate wrote:  “My first semester was painful.  Straight out of graduate school, I embraced my students excited and ready to embark on an intellectual journey.  I found, however, that my students responded to my enthusiasm with indifference, sleepiness, and even hostility.  I was also disheartened to see racial tensions and divisions in and outside of my class with minority students coming to me to say that they felt depressed and alienated on campus.   I felt that I had to be an entertainer instead of a teacher and a radical social activist instead of a private and objective researcher.”  In a spirit of hope, this faculty member goes on to report some of the benefits of these first semester barriers: “My rough first term helped me draw closer to God and revive my faith.  It helped me to better understand my students and encouraged me to serve my students by personally praying for them.  It also helped me to revive my overall calling as a teacher and scholar because it reminded me that I must ultimately depend and rely on God for inspiration and perseverance.”

A second faculty member described how research helps resolve some of the ecclesiastical barriers surrounding gender:  “I have found my vocation in the resonance between my own struggles to reconcile the complexities of spirituality and life and the struggles of those I study.  I also find a cultural explanation and, perhaps ironically, an escape from the ingrained gender traditions wrought so subtly as to become almost imperceptible to those who labor under their influences.  To be expected to occupy a space that is uninhabitable dooms women to failure – thus the Victorian obsession with the fallen woman who becomes the scapegoat for all illus opposes the redeeming ideal that represents a panacea for the world.  Neither one is real, but they make a congenial vision of good and evil.  And this is the narrative that is rehearsed over and over again in the Victorian novel Jane Eyre.  This same novel is most often cited as the source for that other famous feature – the Madwoman in the Attic – which informs much feminist thinking about literature, culture, and authorship.  Victorian literary studies have allowed me to identify the gender issues, to see them in an historical light and to understand and name the varieties of oppression that haunt the daily lives of women even still.  To work intimately with Victorian literature is to confront the history of my religious heritage.  It has aided in my working out where my religious tradition has been and why it has evolved in the way it has.”
Gender Differences 

          Although the topic of gender differences in vocational calling has not been examined empirically, research in the areas of faith and identity development suggests the potential impact of gender on the vocational development process.  There is a substantial body of research, for example, indicating that men and women differ with regard to a wide variety of religious variables including religious practices,
 faith and spirituality,
 and patterns of faith development.
  Gender differences are also sometimes evident in the identity development process.  Some aspects of identity, for example, such as dating and sex roles occur later for a larger proportion of men while other aspects of identity such as political views occur later for a larger proportion of women.

To examine potential gender differences in the barriers and sacrifices that faculty members experienced related to their vocational calling, five subscales were created by summing scores across groups of survey items.  Subscales included Demographic Barriers, Personal Barriers, Interpersonal Barriers, Environmental Barriers, and Sacrifices.  T-tests were conducted to evaluate gender differences for each of the subscales and the results are displayed in Table 4.  Significant group differences were observed for 3 of the 5 subscales.  Compared to male faculty members, female faculty members obtained higher scores for Interpersonal Barriers (t (67) =2.15, p<.04), Environmental Barriers (t (68) =3.33, p<.002), and Sacrifices (t (66) =2.27, p<.03).  No gender differences were noted for survey items assessing conceptions of vocation or vocational discernment.

These findings suggest several differences in living out one’s call as experienced by men versus women.  Women believe that the views and opinions of others, such as teachers or professors (p<.03), have interfered with their ability to pursue their vocations.  In addition, women endorse several environmental or social circumstances as interfering with their ability to pursue their vocations such as lack of financial resources (p<.04), feeling pressure or a desire to get married (p<.03), raising children (p<.05), and the traditions of their church home (p<.03).  Women also report experiencing a greater number of sacrifices associated with pursuing their vocations including foregoing having children (p<.01) and spending time with friends (p<.05). 


In examining barriers to vocational discernment and action as a function of gender, there are many examples in the autobiographical materials.   First, male faculty members’ barriers tended to focus on the process of entering and preparing for the professoriate.  One male faculty member recalled:  “The complication of my calling is that it seems to be not just one calling, but a bundle of related callings.  One is to respond to the full depth and richness of creativity poured out in human culture from the dawn of time to the present.  No finite mind can take in all that.  So the appropriate response is not the desire for mastery but whole-hearted participation.  I am completely comfortable with myself as being an intellectual and only wish I could be better at it, be it more completely.”  The challenge he experiences in preparing for and living the life of the mind is that of trying to do too much, trying to master his discipline instead of simply being a participant.  Another male faculty member shared a story of near disaster in completing his doctoral requirements:  “One of the examinations I failed on two occasions.  I had one more opportunity, or I would have to drop out of school, unable to complete my Ph.D.  I had to struggle with the reality that I might not be able to pursue the vocation that I felt God was calling me to.  Thank God for third chances.”

The female faculty barrier stories primarily involved those periods that follow entry into the professoriate, focusing on their actions as they live out and maintain their callings.  Both examples noted here involve the challenges of combining parenthood with the demands of the academy.  The first woman writes:  “Much of my identity for so long was tied to my desire to be a mother – which has not yet come to fruition.  It has left me emotionally, spiritually, and physically depleted, to the point that I have questioned just about everything but God, including my own place in the academic environment.”  The second female voice described the tensions of being a female parent in the academy:  “A former friend and coauthor argued during my tenure review that my having two children demonstrated a lack of commitment to the profession.  My case became a horribly political, wrenching public tenure process.”
Clearly, vocational barriers are real and they take on markedly different forms for male faculty compared to female faculty members, pointing to the challenges that each must face in both preparing for and living out one’s scholarly call. 

Conclusion

Our quantitative and qualitative research results open a number of doors to understanding the ways that university faculty members discern and act upon their vocational calling.  In contrast to the work of Narloch,
 our research demonstrates that faculty do define vocation more broadly than career.  There is considerable evidence that the scope of vocation is understood to include family and friendship roles as well as job.  In addition, our findings highlight the importance of mentoring in vocational discernment.  This serves as a reminder to faculty members that our own mentoring relationships with our students may be a step in their vocational discernment, just as it was in our own journeys.  Furthermore, our findings suggest the importance of recognizing the turning points that shape our vocational journeys; turning points that we will continue to encounter throughout our lives.  Finally, we have provided significant evidence of the kinds of barriers to living out one’s calling that may be encountered among faculty members and how these barriers may manifest differently for men versus women, both in timing and in substance.  

It is our hope that this research will serve to deepen the academy’s understanding of what it means to respond to and live out the calling of the university professor. As faculty members ourselves, we have a vested interest in this effort, considering our own spiritual journeys involving our scholarship, colleagues, and students.

Table 1

Percentage of Faculty Across Demographic Characteristics for each Sample

Surveys 


Essays
Demographic Characteristic

Gender


Female





28



49


Male





72



51

Race


African American



  4



  5


Asian





  3



  5


Caucasian 




85



83

Latino





  1



  4


Other





  7



  3

Marital Status


Divorced




  6



  0


Married




85



81


Separated




  1



  0


Single





  8



17


Widowed




  0



  2

Religious Identification


Catholic




  8



15


Jewish





  0



  2


Muslim




  1



  0


Protestant




84



83


Other


Table 2

Percentage of Faculty Responding to Survey Items Related to Defining and Experiencing Vocation










Responses

Survey Items


   Not at All     
A Little           Somewhat      A lot              Very Much

Definition and Scope of Vocation

l.  Vocation refers to:


Job/career/profession

   0
     4

14
   24

58


Personal interests/skills

   1
     4

25
   44

23


One’s life purpose

   0
     3

  6
   25

67


Formal ministry activities

 15
   15

22
   24

19


God’s will for one’s life

   3
     3

10
   19

63

2.  Vocation depends on whether one is 

male or female.



 69
   12

10
     7

  2

3.  Vocation always involves service

or benefit to others.


   8
     4

23
   30

34

4.  Vocation encompasses the 

following aspects of life:


Occupation/career

   0
     0

12
   19

69


Marriage


 10
     7

22
   25

37


Parenthood


   8
     6

16
   29

41


Friendship


 10
   11

37
   27

15


Church involvement

   7
   10

22
   33

29


Community involvement

   7
     3

29
   43

19


Service toward others

   4
     7

18
   33

38

Personal Experiences of Vocation

5.  I have a strong sense of my own 

personal vocation.


   0
     0

  3
   39

58

6.  My vocation includes serving those
   1
     4

19
   31

45

in need.

7.  My personal sense of vocation

has developed from:


Personal interests/skills

   0
     0

11
   47

43


Sense of God’s will

   4
     3

  8
   34

50


Influence of others

   1
   10

16
   51

22


Significant life experiences
   0
     1

23
   47

28

8.  What areas of your life are influenced by 

your personal sense of vocation?


Occupation/career

   0
     0

  3
   28

69


Marriage


   7
     6

21
   36

30


Parenthood


   6
     3

16
   43

26


Friendship


   4
   11

46
   32

  7


Church involvement

   7
   10

22
   38

24


Community involvement

   5
     7

39
   31

18


Service toward others

   1
     7

20
   41

31

Table 3

Percentage of Faculty Responding to Survey Items Related to Vocational Barriers and Sacrifices










Responses

Survey Items


   Not at All    
A Little           Somewhat     A lot     Very Much

Vocation-Related Barriers

   Demographic


Age



 47
   18

19
   12

  1


Gender



 62
     8

14
   12

  1


Ethnicity


 69
   12

12
     4

  3


Education


 55
   16

14
     8

  3


Income



 53
   14

22
     7

  3

   Personal


Fear



 28
   24

24
   16

  7


Emotional problems

 60
   20

16
     3

  1


Selfishness


 24
   32

18
   22

  4


Self-doubt


 20
   20

28
   20

 11


Need for personal control

 21
   16

36
   21

   6


Desire for certainty

 19
   22

39
   15

   4


Lack of motivation

 43
   41

12
     3

   1


Need to feel secure/safe

 23
   42

24
     8

   3


Uncertainty


 38
   27

22
     6

   7


Lack of faith


 41
   31

14
   12

   3


Lack of understanding of


   the concept of vocation

 46
   27

14
     9

   4

   Interpersonal


Parent/other family member
 54
   16

12
   14

   4


Friend



 69
   15

11
     3

   3


Boy- or girlfriend


 73
   14

10
     1

   1


Teacher or professor

 60
   22

14
     3

   1


Spouse



 70
   12

11
     3

   3


Mentor



 78
     8

10
     4

   0


Colleague


 57
   20

12
     7

   3


Supervisor/boss


 53
   20

12
     7

   7

   Environmental


Lack of financial resources
 34
   20

28
   10

   8


Concerns about supporting


   my standard of living

 28
   30

19
   19

   4


Unwillingness to sacrifice 


   Financially


 39
   24

22
   11

   4


Pressure/desire to get married
 70
   19

  6
     3

   3


Gender discrimination

 69
   10

11
   11

   0


Racial discrimination

 85
   11

  3
     1

   0


Job-related responsibilities

 30
   23

23
   16

   9


Raising children


 38
   18

15
   14

 10


Family responsibilities

 35
   31

14
   16

   3


Traditions of my church

 62
   11

12
   10

   5


Physical limitations

 77
   15

  5
     1

   1

Vocation-Related Sacrifices


Desired geographical location
 46
   18

14
   12

 11


Salary


   
 27
   15

24
   19

 15


Time with my children

 24
   14

35
   15

   6


Time with my spouse

 23
   14

35
   20

   5


Time with other family 

 20
   18

31
   23

   8


Option of having children

 85
     5

  5
     3

   1


Option of marriage/relationship
 88
     7

  3
     1

   1


Physical health


 60
   19

11
     7

   3


Mental or emotional health
 55
   22

12
   11

   0


Time with friends


 22
   32

24
   12

 10


Approval/acceptance/support


   of family members

 64
   16

11
     5

   4


Approval/acceptance/support


   from friends


 64
   20

  8
     5

   3


Career advancement/promotion
 39
   19

15
   20

   6

Table 4

Gender Differences in Barriers and Sacrifices Associated with Vocational Discernment and Action






Female Faculty
Male Faculty

Score Range
t
p





M
SD

M
SD
Survey Subscales

Demographic Barriers


11.42
5.44

9.04
4.90

5-25

1.76
.08


Personal Barriers


26.33
8.07

24.45
8.54

11-55

.82
.42

Interpersonal Barriers


15.61
5.76

12.57
4.93

8-40

2.15
.035

Environmental Barriers

26.26
8.15

20.08
6.42

11-55

3.33
.001

Sacrifices



31.47
8.97

26.51
7.37

13-65

2.27
.026
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