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Abstract
The relationship between identity status and strength of faith was examined among college students. The Objective Measure of Ego-Identity Status (OMEIS) was used to assign identity scores and classify participants into identity status groups. Quantitative measures of faith attitudes and faith experiences were used to assess participants’ faith. Correlational analyses indicated that scores for faith attitudes and experiences were negatively correlated with diffusion and moratorium identity scores. Group comparisons indicated that those with a diffusion identity status scored significantly lower than those with other identity statuses for faith attitudes and experiences. The findings suggest that a lack of exploration and commitment in the arena of identity is related to lower levels of faith, while the presence of identity exploration and commitment is unrelated to levels of faith. The theory is offered that identity exploration and commitment is necessary but not sufficient for stronger faith. Practical implications for college student development are discussed.

The Relationship between Identity Status and Strength of Faith:

A Quantitative Study of College Students

“Who am I? What should I do? What is the meaning of life?” These questions penetrate to the heart of the human experience. They are especially crucial to those in college, a time that has been referred to as the “critical years” for maturation (Parks, 2000).  Answering such questions is central to the formation of one’s sense of identity. In addition, questions of self, purpose, and meaning can be considered the foundation of a person’s faith (Whitehead & Whitehead, 1982). Various theorists have found faith development to be intricately interwoven with establishing a sense of identity. Stewart (2002) and Dudley (1999) both proposed that establishing a mature identity is at the core of faith development and is therefore necessary for understanding the strength of a person’s faith. Mischey (1976) suggested that identity and faith formation are the same process, making a person of identity automatically a person of faith (as cited in Bussema, 1999). While the precise relationship between identity and faith may be somewhat ambiguous, at least this much is known: faith and identity seem intricately interwoven. Further, the combination of the impressionability of late adolescence and the conditions of higher education contribute to the college years being an extremely important time of development for both identity and faith (Lee, 2002). Therefore, the college years are an ideal time in which to assess the relationship between identity and faith. 

Relevance of Studying Faith

Perhaps because psychologists tend to be less religious than the general population, they have largely excluded matters of faith from their research (Sheridian, Bullis, Adcock, Berlin, & Miller, 1992; Pargament, 1997). Despite this, the importance of faith to the American population should not be underestimated. For example, a 2001 survey of 50,281 American households indicated that 80.2% of Americans identify themselves as belonging to a specific religious group, and 75% describe their outlook on life as religious or somewhat religious (Kosmin, Mayer, & Keysar, 2001). A growing awareness of the importance of faith in Americans’ lives has led to greater recognition by mental health professionals that humans are spiritual in nature and appear to have a fundamental need for meaning, transcendence, and the sacred (Ferch & Ramsey, 2003). This has led to growing theory and research on matters of faith (Pargament & Ano, 2004). 

Exploring how faith is related to identity is not only relevant to individuals who identify themselves as particularly religious or spiritual. Parks (2000) and Fowler (1981) both argued that faith is involved in the developmental experiences of all people, not just those who choose to practice a religion or who participate in nontraditional spiritual practices. Rather, as Love and Talbot (1999) noted, developing faith is an essential aspect of holistic development involving an internal process of seeking personal authenticity, genuineness, and wholeness. Erikson himself, originator of today’s predominant theory of identity, found that many adults sense that they are spiritual creatures and that every adult senses God, irrespective of how God is labeled (Hoare, 2002). In his conception of development, the spiritual even becomes a major component of the ego that holds the “I” together during middle and late adulthood.
The Current State of Research and Need for Improvements

Much research on faith in the social sciences has relied heavily on unsophisticated indices of religiousness, such as church attendance or religious affiliation. Unfortunately, such superficial descriptive information is not able to tap the comprehensive, multifaceted construct of faith. It is only recently that new measures of faith have been developed that capture more of the complex nature of this construct (e.g., Lewis, Shevlin, McGuckin, & Navratil, 2001; Piedmont, 2004). For example, tools are being developed to assess: people’s unique images of God and beliefs about sacred matters; how people experience faith, e.g. their perceptions of closeness to God; the role of faith in a person’s life, including the harm and benefit that is derived from it, etc. (see Hill & Pargament, 2003 for further review). Unfortunately, as noted by Slater, Hall, and Edwards (2001), many of these measures have limited accessibility for researchers and clinicians alike. In addition, several measures of faith that are readily available include items that confound the constructs of faith and identity (e.g., Benson, Donahue, & Erickson, 1993; Lewis et al., 2001). The Faith Maturity Scale (Benson et al., 1993), for example, includes items that confound faith and political beliefs, a construct realm frequently associated with identity development. There is a clear need for research that captures the complexity and uniqueness of the construct of faith in order to better understand the role that faith plays in various aspects of life, including identity formation.
To date, faith has been conspicuously absent from student development theories and ignored by many student affairs professionals (Love & Talbot, 1999). Studies describing late adolescence often focus on a single aspect of development at the expense of a more global description of this stage of life. This is unfortunate since this period of ideological development is extremely multifaceted (Mischey, 1981). Although many studies have focused on the concept of identity among college students, fewer have examined the concept of faith, and fewer still have attempted to understand how these two developmental domains might be interrelated. The intimate faith-identity linkage may make intuitive sense both psychologically and theologically; however, few advances have been made to examine this relationship empirically (Bussema, 1999). 

In addition, the research that has explored this topic has tended to lack empirical rigor. Most studies are limited by small sample sizes. This makes it difficult to generalize findings to a larger population. Further, most studies are predominantly based on interviews. In a discussion of research in faith development, Nelson and Aleshire (1986) noted that the interview approach is riddled with problems that are not easily eliminated, such as bias of the researcher, participant, and the interview questions. While self-report measures are certainly not problem-free, they provide the advantage of offering standardized procedures in order to minimize extraneous variables that can influence the outcome of the research. 

Past Research 

The scare number of studies that have employed both concepts of identity and faith have primarily focused on how distinct faith identities are related to various faith outcomes. For example, Griffith and Griggs, (2001) wrote a conceptual article on the usefulness of Erikson’s (1980) conception of identity formation for understanding a person’s faith. They described ways in which faith can be categorized into the four statuses of diffusion, foreclosure, moratorium, and achievement for the purpose of integrating matters of faith into therapy. Sanders (1998) conducted an empirical study along similar lines. He assessed the relationship between religious identity status and faith maturity by categorizing Christian college students into one of four types of religious identity and comparing these groups on a measure of faith maturity. Similarly, Pedersen, Kristensen and Williams (2000) assigned individuals scores for Spiritual Self identity and examined how these related to their religious orientations and religious attitudes. 

Thus, some research has employed the concept of religious identity to further understand the nature of individuals’ faith. However, few studies have examined the relationship between conventional identity and faith. Two exceptions are studies that examined the relationship between identity status and faith stage, both finding that the two constructs were significantly related (Mischey, 1981; Bussema, 1999). Mischey scored interviews of 32 college students and young professionals according to Erikson/Marcia’s identity statuses as well as Fowler’s stages of faith. The results indicated that 12 participants exhibited faith that was mature, self-grounded, examined, and systematic. Of these 12 individuals, five were experiencing an exploration period with regards to their identity (moratorium status), and five had committed to a stable identity after a period of exploration (achievement status). Mischey also observed that the majority of those who had not explored various aspects of identity (diffused status and foreclosed status) exhibited a form of faith that lacked critical reflection and commitments. 

Mischey concluded that being genuinely engaged in the process of discovering and committing to a stable identity goes hand in hand with developing a strong, independent faith. He theorized that identity provides coherence to the self in response to which faith gives meaning to the self. Thus, he viewed identity achievement as the backbone of higher forms of faith development. 

In 1999, Bussema applied the same scoring methods to 127 interviews that had been conducted in the 1980s and 1990s at a Christian, liberal arts college. Here, the general trend was that students developed a better understanding of both their identity and faith as they moved through the college years. Ninety percent of participants who had achieved a stable identity through the process of exploration and commitment exhibited mature faith, while those who lacked either genuine identity exploration or commitment were inconsistent in their levels of faith maturity. Thus, Bussema also concluded that identity achievement and strong faith go hand in hand.

However, contrary to Mischey, Bussema concluded that developing mature faith is a precondition to forming a stable identity as almost 57% of seniors had formed mature faith, while only 45% of seniors had reached identity achievement. Further, 71% of participants with mature faith had an achieved identity compared to 90% of individuals with an achieved identity who exhibited mature faith. Therefore, Bussema proposed that faith provides meaning about self, others, and life, which in turn gives shape and substance to identity. 

Research to date has shown that identity and faith formation are both essential to human development and are often interdependent (Butman, 1990). Faith and identity each entail structured ways of looking at oneself and the world. They revolve around similar questions of purpose, meaning, and unity. Identity requires the integration of past, present, and future in a way that gives the person a sense of continuity and self-sameness. Faith is a way of making sense of life by understanding whom one is in the context of what he or she believes to be real, true, and ultimately trustworthy (Bussema, 1999). Research has indicated that identity development and faith development follow similar developmental paths among college students. In both arenas, students begin by being externally oriented and holding unexamined suppositions. Progression occurs in the direction of a critically examined, personally chosen, and internalized sense of self and faith.

Present Study and Operational Definitions

The present study was designed to increase knowledge about the relationship between faith and identity among first-year undergraduate students by employing quantitative measures and a substantial sample size. Such knowledge might be applied in ways that aid the design, implementation, and evaluation of specific efforts to enhance the development of both identity and faith among college students (Butman, 1990).

For the purpose of this study, identity was defined within the context of six important domains of life: politics, philosophy, occupation, sexuality, relationships, and recreation. Within this context, identity was defined along two dimensions: exploration and commitment. Exploration refers to the quantity and depth of contemplation an individual engages in regarding these specific domains of life. It includes experimentation with various options and alternatives within these domains. Commitment refers to decisions that an individual makes regarding his or her personal beliefs, roles, and ideologies within these domains. Therefore, the construct of identity can be summarized as the extent of an individual’s exploration of and commitment to particular beliefs, roles, and ideologies within the domains of politics, philosophy, occupation, sexuality, relationships, and recreation.

In an effort to capture the complexity inherent in the construct, faith was defined along two dimensions: faith attitudes and faith experiences. Faith attitudes include how important faith is to the individual, how strong the individual’s beliefs are, and to what extent the individual integrates faith into his or her daily life. Faith experiences include a behavioral component and an affective component. The behavior component consists of the nature of an individual’s religious activities, both in public and private contexts. The affective component consists of the individual’s experience of spiritual feelings. These dimensions of faith are consistent with Wulff’s (1997) analysis of the main references in the literature identified with faith including the presence of: motivation and commitment to a supernatural power, affective states associated with a supernatural power, and behavioral acts carried out in reference of the supernatural power. 

Based on a conceptual framework grounded in previous research, it was hypothesized that a student’s identity status would be directly related to the nature of his or her faith attitudes and experiences. More specifically, it was expected that a higher degree of development towards a stable sense of identity would be associated with higher levels of faith attitudes and experiences. 

Method

Participants
The participants consisted of 189 (104 female, 85 male) students from the 2002 entering class of a private, Christian, liberal arts college in southern California. Most participants (96%) were 18 or 19 years of age (M = 18.66). Participants were predominantly Caucasian (72%), with other ethnicities also present (12% Asian, 10% Latino, 3% African American, and 3% other). The majority of participants came from families with reported parental income greater than $100,000.

Measures



Demographic information. Participants completed a demographic form before participating in the study. The form assessed participants’ demographic characteristics such as age, sex, ethnicity, and parental income. 

Identity. An adapted version of the Objective Measure of Ego-Identity Status (OMEIS; Adams, Shea, & Fitch, 1979) was used to assess identity status. The OMEIS is based on James Marcia’s (1966) theory of identity formation and provides a self-report alternative to the clinical interview
. It has been used in a multitude of studies investigating the ego-identity status paradigm (Adams, 1998). Twenty studies investigating the reliability of the OMEIS indicated moderate to strong consistency between items ((=0.66), and evidence for consistency across multiple test administrations (r=0.76) (Adams, 1998). See Table 1 for an overview of the OMEIS subscales with sample items. 
The OMEIS was used to assign scores for participants on four identity status scales: diffusion, foreclosure, moratorium, and achievement. In addition, each participant was assigned to his or her primary identity status group. The diffusion identity status describes individuals who have not explored alternative values, beliefs, and roles and have not established ideological commitments. The foreclosure status describes individuals who have made identity commitments but have not explored alternatives. They generally have adopted commitments from others and have not individualized these commitments. The moratorium identity status describes individuals who are in the midst of exploring and experimenting with various ideologies, values, and roles and have not yet made stable identity commitments. Finally, the achievement identity status describes individuals who have made stable identity commitments after having explored various alternatives.

Faith. Two faith inventories were created for the current study in order to obtain a comprehensive assessment of the construct of faith that is not confounded with the construct of identity. Together these measures tap the important dimensions of faith identified in Wulff’s (1997) review of research in the field of psychology of religion. The Faith Attitude Survey (FAS) is a 16-item (( = 0.80) inventory made up of three subscales that asses: the extent to which the participant is personally convicted of his or her religious beliefs (Strength of Beliefs; ( = 0.75), the degree to which faith is important to the participant (Importance of Faith; ( = 0.88), and the extent to which faith is integrated into the various components of the participant’s life (Life Application of Faith; ( = 0.87). Participants responded to the items on this measure using a 5-point Likert scale ranging from “strongly disagree” to “strongly agree.” See Table 2 for an overview of the FAS subscales with sample items. 


The Faith Experience Survey (FES) is a 10-item (( = 0.8) inventory made up of two subscales that assess: the frequency with which participants engage in various public and private religious activities (Religious Behavior; ( = 0.74) and the nature of participant’s spiritual feelings (Spiritual Feelings; ( = 0.88). Participants responded to the items on this measure by indicating how frequently they experience various religious behaviors and feelings, such as “never,” “once a week,” or “one or two times per year” etc. See Table 2 for an overview of the FES subscales with sample items.
Procedure
Three hundred prospective participants were randomly selected from the 2002 entering class of a private, Christian, liberal arts college in southern California
. These students were sent a letter inviting them to complete a web-based survey during the fall of their first year at the university
. Those who chose to participate completed a demographic form and quantitative measures of identity status, faith attitudes, and faith experiences. The survey materials required approximately 20 minutes to complete. As an incentive, participants received their choice of $5 or credit for a required university program.
Results

Correlational Analyses of Identity and Faith Scores

Pearson product-moment correlations were used to examine the relationship between participant’s identity scores obtained with the Objective Measure of Ego-Identity Status (OMEIS) and faith scores obtained with the Faith Attitudes Survey (FAS) and Faith Experience Survey (FES) (see Table 3). The results indicated that those who scored higher for diffusion and moratorium identity characteristics scored significantly lower for all aspects of faith attitudes and experiences. Scores on the foreclosure and achievement identity scales were generally not significantly correlated with faith attitudes and experiences. An exception to this was a low, positive correlation between scores on the achievement scale and scores on experience of spiritual feelings. 

Identity Status

Based on the identity status scores derived from the OMEIS, participants were classified into the following identity status groups: 12.7 % of the participants had a diffusion identity status (n = 24), 10.1 % had a foreclosure identity status (n = 19), 58.7% had a moratorium identity status (n = 111), and 14.8% had an achievement identity status (n = 28).
Identity Status Group Comparisons for Faith Scores

One-way analyses of variance were conducted on participants’ total scores for the FAS and FES across identity status groups. Further, multivariate analyses of variance were conducted on scores for the subscales of the FAS and FES across identity status groups. Table 4 displays the means and standard deviations of participants’ faith scores across identity status groups.

The results indicated that there were significant group differences for both faith attitudes, F(3, 185) = 9.29, p < .001, and faith experiences, F(3, 185) = 7.07, p < .001. This was associated with a significant, moderate effect size for both faith attitudes ((2 = .37) and faith experiences ((2 = .33). Mean comparisons indicated that those with a diffusion identity status scored significantly lower on total faith attitudes than those with a foreclosure, moratorium, or achievement identity status (p < .01). Those with a diffusion identity status also scored significantly lower on total faith experiences than those with a moratorium or achievement identity status (p < .01).

Multivariate analyses of variance examining the three subscales of faith attitudes and the two subscales of faith experience across identity status groups revealed significant group differences for both faith attitudes, F(3, 185) = 3.03, p < .001, and faith experiences, F(3, 185) = 2.82, p < .005. This was associated with a significant, small effect size for both faith attitudes ((2 = .26) and faith experiences ((2 = .22). Posthoc mean comparisons between identity status groups for faith attitudes indicated that those with a diffusion identity status scored significantly lower than those with foreclosure, moratorium, and achievement identity statuses for strength of beliefs as well as for life application of faith. In addition, those with a diffusion identity status scored significantly lower than those with foreclosure and moratorium identity statuses for importance of faith. Posthoc mean comparisons between identity status groups for faith experiences indicated that those with a diffusion identity status scored significantly lower than those with foreclosure, moratorium, and achievement identity statuses for religious behavior and spiritual feelings. 

Discussion
The purpose of the present study was to examine the relationship between identity and faith among first-year college students. It was hypothesized that students who had achieved a stable sense of identity through the process of exploration and commitment would have stronger faith expressed in higher levels of faith attitudes and experiences. Three quantitative measures were used to assess identity and faith.

Statistical analyses indicated that faith scores were significantly negatively correlated with diffusion and moratorium identity scores. Group comparisons indicated that those with a diffusion identity status scored significantly lower than the other identity statuses for faith attitudes and experiences. Following is a discussion of these findings. 

Discussion of the Analysis

Correlational analyses. Correlational analyses did not support the hypothesis that those who score higher for characteristics of an achieved identity exhibit stronger faith attitudes and experiences. However, the results indicated that those who scored higher for characteristics of the diffusion and moratorium identities exhibited significantly lower faith scores. Exploring the origins of the identity types may provide an explanation for this finding. 

Marcia’s (1966) original conception of ego identity was one of identity versus identity diffusion. However, in his initial interviews with 20 male college students, he discovered that this dichotomy should be expended to two types of identity and two types of identity diffusion. The identity category came to include those with a status of Identity Achievement and those with a status of Foreclosure, both of whom had made choices regarding their identities (either based on their own exploration or on their parental dictates). Identity diffusion came to encompass those with a status of Moratorium and those with a status of Identity Diffusion. Moratorium described those who were struggling and concerned about their lack of a sense of identity while Identity Diffusion described those who lacked an identity but were unconcerned. Therefore, the common characteristic between the diffusion and moratorium identity types is the lack of commitment to particular ideologies and roles in life. 

Since Marcia’s original conceptualization, numerous studies have assessed the characteristics of the four identity types. In general, individuals with diffusion and moratorium features have been shown to be unpredictable and lack stable traits (Marcia, 1987). Thus, these common qualities associated with diffusion and moratorium, particularly the instability and lack of identity commitments, may be the underlying causes of the association between these identity types and lower levels of faith attitudes and experiences. Conceptually, it makes sense that those who do not have a grasp of who they are also lack a conceptualization of the larger truths outside of themselves. Similar results were described by Matsuba and Walker (2004) who found that individuals who scored higher on the diffusion and moratorium identity dimensions exhibited less moral maturity. They also attributed this finding to the fact that moratorium and diffusion items load onto a single factor of an absence of identity commitments. 
Group comparisons. Comparisons of faith scores across the four identity status groups of the OMEIS produced a similar theme to the correlational analyses. The analyses of variance did not support the hypothesis that students who have established a stable sense of identity exhibit stronger faith. However, the analyses indicated that individuals with a diffusion identity status scored significantly lower than all other identity statuses for faith attitudes and scored significantly lower than two other identity statuses (moratorium and achievement) for faith experiences. 

Considering the unique qualities of the diffusion identity status helps to elucidate this finding. The basis of the diffusion status is a lack of both identity exploration and commitment. It describes individuals who are unconcerned with matters of identity. Past research has found that those with a diffusion status display the lowest levels of ego, cognitive, and moral development (Marcia, 1987). They have been characterized as chaotic, erratic, and unpredictable. Thus, it seems that a complete lack of identity formation goes hand in hand with lower levels of faith attitudes and experiences. Lacking both identity exploration and commitment is associated with less strong religious beliefs, less integration of faith into life, experiencing faith as less important, engaging less often in religious behavior, and experiencing fewer spiritual feelings. Again, it makes sense conceptually that those who are unconcerned with who they are also lack an experience of transcendent reality. 


Conclusions. A possible explanation for the findings of this study is that a lack of identity development and, in particular, a lack of identity commitments may be an impediment to the development of strong faith, but identity development is not sufficient to induce the development of stronger faith. This parallels the findings of Mischey (1981) who indicated that identity formation is a necessary-but-not-sufficient condition for post-conventional moral reasoning. 

While it is impossible to draw conclusions regarding direction of influence in this study, the theory proposed here borrows Mischey’s (1981) “necessary-but-not-sufficient” language and suggests that an individual must have established, or be in the process of establishing, a stable identity in order to develop stronger faith, but such an increase in faith is the result of factors beyond identity development. 
The idea that a complete lack of identity formation (i.e. diffusion) is an impediment to strong faith was supported by Helminiak (1987), who argued that spiritual development, because of its roots in authentic self-transcendence, begins only when an individual reaches a reflective, critical, and analytical stage of self-awareness (as cited in Love, 2002). However, the lack of association in this study between an established sense of identity (i.e. achievement) and higher levels of faith attitudes and experiences may indicate that we should look for answers to the question of what encourages strong faith in places other than a person’s sense of identity.

Implications

The practical implications of this research are two-fold. The desire is to apply the findings in a way that promotes mature development among college students in both the arenas of identity and faith. 

Efforts to facilitate identity formation among college students must begin with an awareness of students’ present states of identity development. The current study indicated that a disproportionate number of college students find themselves in a stage of moratorium (59% of the sample). This corresponds with the research literature that has indicated that individuals often first experience identity exploration during the college years (e.g. Dudley, 1999; Waterman, Geary, & Waterman, 1974). Therefore, attention should be paid to the unique features of the moratorium status. 

The moratorium status is characterized by an active struggle to discover one’s identity through exploration and experimentation with various ideologies, values, and roles. Those in a state of moratorium are able to (1) remain in a state of exploration and experimentation, (2) shift to a diffusion status by giving up the search for an identity, or (3) shift to a status of achievement by committing to a particular identity. In a longitudinal study of changes in identity status from freshman to senior year of college, Waterman, Geary, and Waterman (1974) found that moratorium was the least stable of the four identity statuses. 

Therefore, the large proportion of college students experiencing moratorium and the readiness of those in this status to change emphasize the importance of providing a college environment in which students are encouraged to move in the direction of making well-informed identity commitments rather than give up their exploration. Parks (2000) described such an environment as a network of belonging in which students are supported and challenged in their successes and failures. This requires an atmosphere of genuine dialogue, contemplation, awareness, and critical thought. College must be a place of inquiry where questions of meaning and purpose are welcomed and pursued. Finally, students must be encouraged to aspire to new possibilities.
Creating a safe environment in which college students are encouraged to ask important questions and critically examine the commitments, or lack thereof, in their lives will hopefully aid them in the trajectory toward identity achievement. In addition, according to the theory offered in this study, such a shift away from undefined identities will also open the door for the development of stronger faith. However, because identity achievement itself was not associated with higher levels of faith attitudes and experiences, unique efforts should be made to encourage growth in the domain of faith. 

Love and Talbot (1999) have made specific suggestions to encourage mature faith development among young adults. They highlighted how essential it is that student affairs professionals recognize the importance of faith; this is a process that begins with a deep and honest understanding of their own spiritual development. Subsequently, those who work with college students should be educated in the theories and research of faith development. Finally, in order to responsibly advise and counsel students, professionals must learn to recognize the spiritual underpinnings of the emotional crises that students face.

Hopefully, implementing these practical suggestions for a shift away from undefined identities and a shift toward stronger faith will allow the college environment and those interacting with students to have the most effective impact on students’ development of spiritual and personal maturity. 
Limitations and Directions for Future Research
This study offers a snapshot of the relationship between identity status and strength of faith among first-year college students. It indicated that a lack of identity development is associated with lower levels of faith attitudes and experiences. However, the cross-sectional design of the study does not provide a basis on which to conclude directionality in this relationship. Statistically, it is unclear whether a lack of identity development causes lower faith, whether low faith causes a lack of identity formation, or whether there are additional variables causing both a lack of identity and faith development. A theory is offered to explain the observed relationship between identity and faith. However, further longitudinal analyses are required to offer credence to this theory. 

In addition, if the theory is supported that identity development is a necessary-but-not-sufficient condition for higher levels of faith attitudes and experiences, then further research is essential for gaining more insight into the specific factors that directly prompt the development of stronger faith. 

Another limitation of this study is the nature of the sample. The study was designed to generalize findings regarding college student development to other populations of college students. However, the participants possessed unique characteristics related to their attending a small, Christian, liberal arts college in Southern California that may have implications for external validity. More insight would be gained by replicating the current study in a wider range of college settings. 

To date, research on the interrelation of faith and identity consists almost exclusively of studies comparing Marcia’s conception of identity status to Fowler’s conception of stage of faith (e.g., Bussema, 1999; and Mischey, 1981). Because both of these models are heavily based in cognitive development theory, many links are found between identity and faith development. Thus an important direction for future research on the relationship between identity and faith among college students is to go beyond the standard developmental models and use theoretically diverse assessment tools to measure both faith and identity.

The current study offers a fresh perspective by assessing a unique conceptualization of faith. Faith measures were designed to achieve a thorough assessment of faith that was not confounded with identity. The measures have high reliability and face validity and are similar to standard assessment tools of faith. However, this approach also contains limitations in that the measures of faith have not been used in previous studies or formally cross-validated with other measures. 

Further, while the OMEIS is well-established in the literature on identity development (Meeus, 1996), certain limitations are inherent to its use. In particular, critics have been concerned about the integrating function of the identity status model (Bussema, 1999). Erikson’s (1968) generally accepted definition of identity is based on personal sameness and continuity. Status research, however, separates identity into particular domains without necessarily making clear what holds these domains together. Thus, as noted above, more certainty could be gained about the identity-faith linkage by assessing these domains with multiple methods. 

Finally, the current study assessed the relationship between identity and faith during the college years—a critical time of life that is uniquely based on age and setting. Therefore this research would be complemented by studies that assess how identity and faith relate during other stages of life.  
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Table 1

Subscales and Sample Questions for the Objective Measure of Ego Identity Status

Diffusion

· I guess I just kind of enjoy life in general, and I don’t see myself living by any particular viewpoint to life.
· I haven’t chosen the occupation I really want to get into, and I’m just working at whatever is available until something better comes along.
Foreclosure

· I guess I’m pretty much like my folks when it comes to politics.  I follow what they do in terms of voting and such.

· My parents’ views on life are good enough for me, I don’t need anything else.

Moratorium

· I’m looking for an acceptable perspective for my own “life style”, but haven’t really found it yet.

· There are so many different political parties and ideals.  I can’t decide which to follow until I figure it all out.
Achievement

· It took me a long time to decide but now I know for sure what direction to move in for a career.

· I’ve thought my political beliefs through and realize I can agree with some and not other aspects of what my parents believe.
Table 2

Subscales and Sample Questions for the Faith Attitude Survey and the Faith Experience Survey
	Faith Attitude Survey

	Subscales
	Sample Items

	Strength of Beliefs
	· I view myself as a religious person.

· I have doubts about whether my religious beliefs are true.

	Importance of Faith
	· Religion is not a very important part of my life right now.
· My faith is not very important to me.

	Life Application of Faith
	· I depend on my faith in God for decision-making and direction.
· I try hard to carry my religious beliefs into all other dealings in my life.

	Faith Experience Survey

	Religious Behavior 
	· How often do you attend religious services?

· How often have you read the bible in the last year?
· Within your religious or spiritual tradition, how often do you meditate?

	Spiritual Feelings
	· I find strength and comfort in my religion or faith

· I feel God's love for me, directly or through others


Table 3

Pearson Product-Moment Correlations between Faith Scores and Identity Categories

Identity Scores






Diffusion
Foreclosure
Moratorium
Achievement

Faith Scores

Faith Attitudes 

-.474*
            .052
             -.356*
             .061


 Strength of beliefs

-.469*
               .043
               -.340*
               .008


 Importance of faith

-.434*
              -.048
               -.243*
               -.021

 Life application of faith

-.445*
               .012
               -.299*
               .100

Faith experiences

-.464*
            -.057
             -.336*
             .071

     Religious behavior

 -.424*                   -.079
               -.294*
                .032

     Spiritual feelings  

-.468*
               .003
               -.367*
                .143**

Note: *p < .01; **p < .05 (2-tailed)

Table 4

MANOVA Results for Faith Scores by Identity Status

Identity Categories




Diffusion
Foreclosure
Moratorium
Achievement

Faith Scores
M
SD
M
SD
M
SD
M
SD
F

Faith Attitudes 
53.83 a
13.78
67.58 b
12.55
68.85 b
10.63
66.93 b
13.78
9.29***

 Strength of beliefs
18.46 a
6.06
23.74 b
3.83
23.38 b
3.94
22.61 b
4.53
8.86***

 Importance of faith
8.42 a
4.09
11.53 b
3.34
11.56 b
3.10
10.39 ab
3.75
6.18**

 Life application of faith
11.33 a
5.33
15.11 b
3.78
15.78 b
3.13
15.61 b
4.31
9.53***

Faith experiences
33.63 a
13.34
42.00 ab
10.21
45.14 b
10.98
45.71 b
12.74
7.07***

     Religious behavior
24.88 a
9.39
30.16 b
7.21
32.76 b
8.16
32.54 b
9.24
6.09***

Spiritual feelings
8.75 a
4.49
11.84 b
4.11
12.38 b
3.51
13.18 b
4.38
6.94***

Note: *p < .05, **p < .02, ***p < .001

Note: Means in the same row that do not share subscripts differed at p < .05 in the Tukey comparison.

� For the purpose of the current study, items associated with faith beliefs or religious convictions were not included in order to eliminate the potential confound between this measure and the measures of faith attitudes and experiences.


� Prospective participants were selected using a stratified random sampling technique to insure equal numbers of males and females.


� A number of students were automatically eliminated because they did not enroll in the university or were under 18 years of age.





